READING POWER:
TEACHING STUDENTS HOW
TO THINK WHILE THEY READ

ADRIENNE GEAR
“POWER” SERIES
“ead_'\m;“““'e‘ Sl ) Whiting Power

Nonfiction
Reading Pawer

Nonfiction
Writing Power

i ez

Stratégies de lecture
de textes courants

Resources on my Website

Adrienne Gear

@ TEACHER - in the Vancouver
School District for over 25 years
(now living in Kelowna)

® PRESENTER - of workshops
locally and internationally

® AUTHOR - of eight professional
books for teachers (Kindergarten
- Grade 8)

Reading and Writing
Power in FRENCH

TGOS,

Contact Adrienne

@¢«mac



https://www.readingpowergear.com/store
https://www.readingpowergear.com/store?category=Resources
mailto:adrienne@readingpowergear.com
http://www.readingpowergear.com/

Nonfiction

Reading Power

Powerful
Writing
Structures

Writing
Power

Reading
Power

Readlng and ertlng Power in FRENCH

\Q’Ma

AUTEURS EFFICACES,
LECTEURS ENGAGES

Stratégies d'écriture
de textes courants

e
=

What is our GOAL?

ALL students:

become lifelong readers

can read with fluency and meaning

see themselves as readers; positive reading identity
enjoy the experience of reading; are motivated readers
leave my class better readers than when they walk in

Begin with...

“ 1 don’t know how you can teach
kids until you know what they
know”

= Gail Boushey and Joan Moser
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N Class Summary Sheet
Balanced Reading Program — whet are he clementsz L ry —
Formative Assessment — look for trends, find
the gaps
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Balanced Redding Progrdm = What are the elements?

|

o Formative Assessment — look for trends, find
the gaps

0 Guided Reading — responsive teaching,
targeted small group instruction

Guided Reading - Small Group Instruction
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Balanced Reading Program — wict are the clementsz

|

o1 Formative Assessment — look for trends, find
the gaps

01 Guided Reading — responsive teaching,
targeted small group instruction

o Reading JOY! - Teacher Read Aloud — daily
(Fiction and Nonfiction)

Daily Read Alouds!!!

[{:Bou want students to

LOVE to READ..

Thcn READ amazing
books ALOUD to

them every sing!c day.
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Balanced Reading Program — whet are he clementsz

|

11 Formative Assessment — look for trends, find
the gaps

o Guided Reading = responsive teaching,
targeted small group instruction

o Teacher Read Aloud — daily (Fiction and
Nonfiction)

01 Shared Reading (read-aloud /think-aloud-
modeling the strategies of a proficient reader
— “Reading Power”)

Shared Reading - reading with a specific
purpose or goal
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Balanced Reading Program — whet are the elementsz

Formative Assessment — look for trends, find
the gaps

Guided Reading — responsive teaching,
targeted small group instruction

Teacher Read Aloud — daily (Fiction and
Nonfiction)

Shared Reading (read-aloud /think-aloud-
modeling the strategies of a proficient reader
— “Reading Power”)

Explicit Instruction: Phonics — letters, sounds,
words (K-2)

A proficient reader...
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Reading Skills

“Book Reading” “Brain Reading”
Decoding: Comprehension
. Phnnolog:a\nwareness Thinking
= Phonics

o A Metacognition
= Self correcting

* Automatic recognition of familiar + Making Predictions

= Literal Re-tell

Fluency: * Making Connections
. Pace * Asking Questions

* Phrasing * Visualizing

* Punctuation « Inferring

* Intonation * Transformed Thinking
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Example of a Structured Phonics Program

Letter Names
Consonant Sounds.

KINDERGARTEN

Vowel Sounds

Blending CVC words [short vowels)

Blending CCVC words - Blends and
Digraphs {with short vawels)
R-Contrelled Vowels

Lang Vawels with silent & FIRST GRADE

‘Complex Long Vowels and Other Vowels

Inflected Endings ing, -ed, 5, <)

Syllable Blending SECOND GRADE &
- Prefixes and Suffixes BEYOND
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Decodables

based on systematic phonics

ie —teach “short a” words CVC

Pat the Cat
Par is a fat car. Pat can

| see a rar. The rot is far

I like Par. The fat rot sot on

H a mar. Par sar on rhe rar!

Benefits:

Supports the application of sequential phonics skills
Supports orthographic mapping and teaches
sounding out

Limitations:

Limited words in early readers result in contrived
stories - not accurately presenting how English
actually sounds

Limited emphasis on vocabulary building and
comprehension
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Short “a” sound - CVC (consonant-vowel-

consonant)

I tap on a cat.

Tap, top, tap.

1 tap on a bat.
Tap, top, tap.
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http://www.thirdgradedoodles.com/2019/12/phonics-instruction-simplified.html

Systematic Phonics Programs:

Who to follow...

Heggerty Phonics
Secret Stories
Jolly Phonics

Really Great Reading
McCracken Spelling Through Phonics — 30th edition (an oldie but a goodie!)

www.ateachableteacher.com — Great website with recommended resources
and games for phonemic and phonics skills
5 Shockingly Free Phonics Websites for Kids
Decodable books https://rolls.bublup.com/abctutor/free-decodable-books

More decodables

Simbi-Oral Reac
through a Global [
With Adrienne Gear

Hanna Stroud - My Literacy Space

Instagram: #myliteracyspace
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Nell Duke https://www.nellkduke.org/

NELL K. DUKE ==

Phonics
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Recommended Resources for Phonics Instruction

FTING This Is How b s s’ W
WeTeach Letter Lessons
Reading... First Words
AndIt’s rsls ol
BALANCE
[

Working!

o
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Phonological Awareness - “Reading Readiness”

Can play with rhyme
Can clap syllables
Can identify beginning sounds
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Rhyming Texts!
There's a frog on the log n——
WiE=

in the middle of the bog. 1Y =y
A small, green frog ﬁ /} A Frcg
on a half-sunk log

& v 4
in the middle of the \ inthe Bog

b it
 joan rankin

bog.... e
N [l 0N vip! <5
i » _;-:f ;"’.BL_.._-\;'.
; e
F e | €
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https://heggerty.org/
https://www.thesecretstories.com/
https://www.jollyphonicsathome.com/what_is_jp
https://www.reallygreatreading.com/
http://www.ateachableteacher.com/
https://www.ateachableteacher.com/free-phonics-websites-for-kids/
https://rolls.bublup.com/abctutor/free-decodable-books
https://dogonalogbooks.com/decodable-passages/?fbclid=IwAR3OCukmXLWovY3lmcN65WJN-41C15miD-tJnhGxDWf_YB5SqpFjOQANK5c
https://www.myliteracyspace.com/

Nursery Rhymes

- ;’5(’ blug fisp
= i"-
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Syllable Song

Syllables

Clap ift fiap it "Bippity, boppity bumble bee, Can
i 3 you say your name for me?”

“\'3511‘ BiiAT Point to any object; that child responds by naming it.
HOW tO Tea(} @ &,f;\/ Clap it!" (repeat word, enunciating and clapping to
SYI.I.ABI.E cnuNTI NG Rlink it Shap it each syllable.)
@’@ 7 "Whisper it!" (whisper each syllable while clapping)

- Blink it! (one blink for each syllable)
Whisper if! Hop it!

PN o "Silent!" (clapping only)
= 2
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Sound and Rhyming Games

Interactive reading

"Coconut — let’s say that "I hear with my little ear,

word together. What do = Something that rhymes with _____ "

you hear when you say
> :

i:‘hat word? It sounds like " hear with my little ear,

it has three parts — Something that starts with ”

listen: co/co/nut. You try

it

35 36



Apples and Bananas song "“Read around the Room”

Print Rich nwronment Labels

Shige

ind bananas.

38

McCracken Spelling Balanced Reading Program — wha are the elements?

==

o1 Formative Assessment — look for trends, find the
gaps

o Guided Reading — responsive teaching, targeted
small group instruction

SPELLING m

THROUGH

PHONICS

S o Teacher Read Aloud — daily (Fiction and
Nonfiction)

i { 0 Shared Reading (read-aloud /think-aloud-

4 . modeling the strategies of a proficient reader —

« . »”
| 4 Spelling Through Phonics: A Practical Guide Reading Power”)

J for Kindergarten Through Grade Three (P) by .. . .

Marlene J. McCracken & Robert A. McCracken 01 Explicit Instruction: Phonemic Awareness,

Phonics — letters, sounds, words (K-2)

o Word Wall — featuring high frequency words
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Word Walls — high frequency words Sound Wall

eat
did elephant Fnsr

fishing

ﬁwllor iy the:
found b mefin sithl @ ae ..
el a
R - [iapron| e ~
il “make
el rain(s fen ?
“Poy [t & |
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https://www.amazon.ca/gp/product/1553793218?ie=UTF8&tag=readingpowerg-20&camp=15121&linkCode=xm2&creativeASIN=1553793218
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Balanced Reading Program — whet are he clementsz

Formative Assessment — look for trends, find the gaps
Guided Reading — responsive teaching, targeted small
group instruction

Reading Joy! - Teacher Read Aloud — daily (Fiction
and Nonfiction)

Shared Reading (read-aloud /think-aloud- modeling the
strategies of a proficient reader — “Reading Power”)

Fluency Instruction — letters, sounds, words (K-2)
Word Wall — featuring high frequency words
Comprehension Instruction — ““Reading Power” (whole

class - often combined with shared reading and read
aloud)

“Brain Reading” Skills

ReadingPONE"
e T Understanding
Monitoring
Constructing Meaning:

Predicting
Re-telling

Making Connections
Asking Questions
Visualizing

Inferring

Transformed Thinking

43

44

m}

o

a

Balanced Reading Program — wict are the clementsz

Formative Assessment — look for trends, find the gaps

Guided Reading — responsive teaching, targeted small
group instruction

Teacher Read Aloud — daily (Fiction and Nonfiction)

o Shared Reading (read-aloud /think-aloud- modeling the

a

o

[}

strategies of a proficient reader — “Reading Power”)
Phonemic Awareness — letters, sounds, words (K-2)
Comprehension Instruction — “Reading Power’’ (whole
class - often combined with shared reading and read
aloud)

Read-to-Self: Free choice, Independent reading
(Daily Five)

Read-to-Others: Partner/ Buddy reading

Read Along — Listen while reading (listening centers)
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Balanced Reading Program — whet are he clementsz

Formative Assessment — look for trends, find the gaps
Guided Reading - responsive teaching, targeted small group instruction
Reading Joy - Teacher Read Aloud — daily (Fiction and Nonfiction)

Shared Reading (read-aloud,/think-aloud- modeling the strategies of a
proficient reader — “Reading Power”)

Fluency | ion - F — letters, sounds, words (K-2)

Word Wall — Featuring high frequency words

Comprehension Instruction — “Reading Power” (whole class - often
combined with shared reading and read aloud)

Read-to-Self: Free choice, Independent reading (Daily Five)
Read-to-Others: Partner/ Buddy reading

Listening to Reading — Listening centers

Novel Study (whole class reads the same novel) Grade 3?
Literature Circles (different groups reading different novels)

Literature Circles

47
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Reflect and Refine Balanced Reading Program — whet are the elementsz

N . F tive A t — look for trends, find th
Choose TWO! Which two elements of your reading ormative Assessment = look for trends, find the gaps
Guided Reading — responsive teaching, targeted small group

program do you think you could focus more on2 instruction
Teacher Read Aloud — daily
Shared Reading (read-aloud /think-aloud- modeling the strategies

of a proficient reader — “Reading Power”)

i |
Share with a partner! Phonemic Awareness — letters, sounds, words (K-2)

Comprehension Instruction — “Reading Power” (whole class - often
. . combined with shared reading and read aloud)
Read-to-Self: Free choice, Independent reading
Read-to-Others: Partner/ Buddy reading
')) ((( Listening to Reading — Listening centers
Word Wall - high frequency words
Novel Study (whole class reads the same novel) Grade 3?

Literature Circles (different groups reading different novels)
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Reading “Comprehension”

Mr. Frank's Problem

. Assign and Assess...

Mr. Frank pressed the white lever and was puzzled
Tt was obvious fo him that something was wrong M Se we o sleoab gp e

with either the plectrum or the jack

Mr. Frank had to make a phone call bacause his clavier Comprehension

& Pumpkin Patch

@

Going to

was broken. After taking a lock, the repairman said it
wasn't the plestrum or the Jack, The lever wasn't pivoting Questions

E
3
DOING : :

correctly bacause it had o big crack.

In no time at oll, the repairman had fixed Mr. Frank's

favarite heirlaom. Mr. Frank wat able fo enjoy it again

“Comprehension” Questions:

I What did Mr. Frank press?

2. Mr. Frank thought semething could be wreng with what twe
things?

T SR S i R L

3 Why did Mr. Frank make a phone call?

NO TEACHING! R

4 Why wasn't the lever pivoting correctly?

5 Who fixed Mr Frank's favorite heirloam?

51 52

Beginning teaching... The Big Shift...

University of British Columbia

Comprehension — . Comprehension

UBC| THE N7 Questions Instruction
UNIVERSITY OF N DOING TEACHING

==
=

\ BRITISH “The great thing about

COLUMBIA ; .
teaching grade 5 is that

| don’t have to teach
reading. They already
know how to read.”

53 54



Key Concept

Reading Skills

“The bottom line is that there is a huge difference / o \

between “doing reading” and “teaching reading.” - e

All students need support in becoming better at ' Comprehension

reading and understanding but they will not move o

forward in their reading skills if they are not being Letters, sounds Thinking

TAUGHT specific strategies in which to do so.” Phonological Understanding
awareness Constructing meaning

- Adrienne Gear Phonemic awareness Meta-cognition
Sight words (awareness of thinking)
Fluency
55 56

No matter how important code isl A proficient reader, interacting with text, is able to ...
it is not the point of reading. Make Connections
Ask Questions.

. Visualize.
- P. David Pearson
Draw inferences.

Determine Importance.

Analyze and Synthesize.

Monitor Comprehension.

57 58

The Five Reading Powers
Constructivist Theory
Connect Construct = Build
Question Building Understanding
\I/r::::allze Text + Thinking = New Understanding
Transform
59 60
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Interacting with Text... What is Meta Cognition?
Corlrb.ut,.Infer s f h k "
Question, et Awareness - “I'm aware of my thinking
p N 0 © Thinking - "I can think about my thinking”
=)
W= = H H n inlinAl
—~17— ~ READING Articulating - "I can talk about my thinking
man U
TEXT + THINKING
) [6)
61 62

Draw a picture of an apple Draw a picture of thinking

63 64

What does thinking look like? What does thinking look like?

65 66



Sarabella’s
Thinking Cap

What does thinking LOOK like?

Create a "common
language” for thinking
about and talking about
reading

Everyone one your staff
uses the same language
to talk about
comprehension
Common language in
math: “add”, “subtract”,
“multiply”, “divide”

71

72
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Show your thinking!
Read aloud —Think aloud

"This reminds me of...”
"I’'m wondering about...”

Building Oral Language
Essential TTYN!

73 74

Students will make CONNECTIONS more
successfully when reading books about:
Family
Friendships @
Siblings
Feelings MARSHALL
School & 3‘6\ RMSTRUN:)G
Favorite toys ] o) e

75

£ Jamie Lee Curtis & Laura Cornell j‘
b Me. myselfie & ] -

A Cautionary Tale

d

77

“The words on the page
are only half the story...
the rest is what you bring
to the party.”

- Annie Proulx

13



Levels of Understanding
| E—

.

Levels of Understanding

79

80

Levels of Understanding
| E—

Extended

Strategies required: Transform, Synthesize, Re-think

Reading Power — PHASE 1

e —|
o1 SEPTEMBER, OCTOBER — Connect (F and NF)
o NOVEMBER, DECEMBER — Visualize (F)

o JANUARY, FEBRUARY — Nonfiction — ZI and DI
0 MARCH, APRIL — Question/Infer (F and NF)

1 MAY, JUNE — Transform (F and NF)

0 Teach the concept first, then apply it to both books.
What does this look like when we read fiction2
What does it look like when we read nonfiction?

81

CONNECT

9))
4

“No story sits by itself. Sometimes stories
meet at corners and sometimes they cover
one h ly, like stones k ha
river.”

- Mitch Albom, Five People You Meet in Heaven

83
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Connect M.I.T.s

» Not all connections help you understand the story
better! Be sure your connection is CONNECTED to the
heart of the story. BIBB it, Baby! (Bring It Back to the
Book!)

Just say NO to Quick Connections! (random and not
connected to the heart of the story) Focus on Deep-
Thinking Connections — connections to feelings,
experiences, characters in the story

Use your BRAIN POCKETS to help you find
connections!



Let’s Connect!

\\ , L/,

h
e

Connecting to a book

85 86
https://acrobat.adobe.com/link/review?urizurn:aaid:scds
BRAI N POC KETS: :US:1b8a6393-561b-3778-b825-c2e3ea28eecd
The storage place for our thinking N e "
Where do your CONNECTIONS come from?
Imagination 3 /
el 19, ﬂdO n
by Paul Fleischman  illustral y Janc |
87 88
Components of comprehension instruction that follows a
Discuss... gradual release of responsibility approach:
) ) 3 1. Introduce the strategy
* What was happening in this book? What were « Explain the concept of the strategy
. oo
the pictures showing? 2. Teacher Modeling
° If everyone was |istening tO the same piece Of ¢ Read aloud/think aloud - “speaking voice/thinking voice”
music, why were they all thinking of different 3. Guided Practice _
. * Reinforce the strategy through whole class practice,
thlngS? guided reading groups
* Where do connections come from? 4. Independent Practice
e Student practices the strategy on their own
5. Application
e Student applies the strategy to real life reading experiences
89 90


https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:1b8a6393-561b-3778-b825-c2e3ea28eec4

Effective Modeling

I//

¢ Find your special “connect book” — a book
that you make a lot of personal connections to

¢ Read-aloud/Think aloud — use post it notes
or “thinking bubbles”

Essential Teacher Modelling

Show your thinking!

Read aloud - Think aloud
"This reminds me of...”
"I'm wondering about...”

91

Thinking bubble post-its and head-bands!

point marker O
Tosnastan dpieces

92

What is your special
“connect” book?

A Tales ol
Gambling%framin‘ra

by KEVIN HENKES | ok and ficlwres by Do Kaes Ko

Connection to myself Connection to family

Connection to a place

93
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ROBERT McCLOSKEY

My special “CONNECT” book

Components of comprehension instruction that
follows a gradual release of responsibility
approach:

[y

. Introduce the strategy
Explain the concept of the strategy

N

Teacher Modeling

Read aloud/think aloud - “speaking voice/thinking voice”

. Guided Practice
Reinforce the strategy through whole class practice,
guided reading groups

*w

»

Independent Practice
Student practices the strategy on their own

v

Application
Student applies the strategy to real life reading experiences

95
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Group Connect

It’s Your Turn!

%

97

Thinking basket

98

Thinking Book Marks

point marker @
10sheets « 4pioces

O
e

.. g
¢ Parry Heide }i@ |

Jules Feifter ,;’"
i

99 100
Share Your Connection! CO U RAG E
With a partner... Bemcimrman N
* Describe the picture from the book and then ‘M
explain your connection. ‘é_.a.a_—-—-
* Try to add
- details
- feelings
101 102

17



103 104
David’s mom always said. . .
N 0. ayid f
&) “ -
105 106
107 108
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Book Collections:

Students will make CONNECTIONS more successfully
when reading books about:

o Family

1 Friendships
o Siblings

0 Feelings

o School

o Favorite toys

MARSHALL

TRONG
KW&MH% SCI!DDL

=

109

Favorite “Connect” Books

111

Connecting to culture

110

New FEELINGS books
for 2022!

112

{Morning |
<on the g |

Lake

113

114

19



Connecting to Friends

1Y BEST FRIEND, SOTTETIreS

K52 3 Conth AiERS

-~ MAUVAISE JOURNEE
“POUR RITA ET RALPH -

Connecting to Names

-

Juana Martinez-Neal

Awadsis

and the Werld-Famous

116

| m*aj‘j

ISLAND s ;v “.
(SALISHSEA i1t
,w K

Sheryl McFarlane
2i; Ledlie Redhead

117

Connecting to Grandparents

pMorming g,
. CGrandp

My Da.y
Gong Gong

DAVID A, ROBERTSON
JULIE FLETT

118

119
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It's 0.K, to Make Mistakes!

T+'s Okay +o Make
Mistokes —

To@¥ PERR

Tha tem Yors

121

Sometimes You Barf - Nancy Carlson

(ANCT

qou ET{RLS“‘

What If? — Anthony Browne

122

Expanding Connections

Quick Deep Thinking
Connections Connections

“This reminds me of the
feeling Il had when | had a
fight with my friend. Ifelt
very lonely and sad"”.

“I have a dog!”

“My Grandma wears glasses,
too!”

“This reminds me of the time
when had to sing a songin
front of the whole school. |
felt very nervous and also
embarrassed.”

“That looks just like my Dad's
new jacket!”

123 124

g, et Not all connections count!
o IR
125 _ —

21



What connections are you making?

"I'm making a connection to that hamburger.”

Expanding Connections

“Put on your “B.1.B.B.” :
“B.ring L.t B.ack to the B.ook”

“How has your connection (question,
inference) helped you to understand the story
better?”

127

128

Levels of connections

Level1 - na connection atall (ematy cone) o | don’t have @ connection to the story.

Level 2 - “random connection” - not connected to
the "heart" of the story (single scoop)

The kid in that picture has a blue hat. |
have a blue hat.

Level 3 - connection related to the story but with

lte or no explanation or detal (double $c90P) |yt rerminds me of my brother.

Level 4 - connection related to the story

with detail and feeling (triple scoop) I'm making a connection to that part when the Jacob’s

m) sister got lost. My brother once got lost in the mall and |
remember how scared | felf.

Level 5 — connection related to the story That reminds me of when m

; i brother got fost in the mall. |
with detail and feeling AND explaining HOW  rorerber | et really scared and my mom started ta panic. |
the connection helps them remember feeling helpiess. This connection helps me
understand. {banana split) understand how Jacob was feeling in the story.

129

The Power to

Visualize

AL

131

130

132

Visualize M.L.T.s

A visual image is not a picture you see with y:
eyes. It's a “thinking picture” you see in your
brain.

You need to “Train your Brain” to visualize!

Use your BRAIN POCKETS to help you find your
visual images!

Try using ALL your sense when you visualize -
sight, sound, taste, smell, touch, and emotions.

22



What is visualizing?
Artist

Writer

133

Visualizing Exercises

“Train your brain!”

134

Cover the cover!
EZRA JACK KEATS

135

136

[ZRA JACK KEATS Lo

Charlotte 7
W THE -
' ¥ox SEASHORE |7
K BOOK
ST WY 0Oy
137 138
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BRAIN POCKETS:

The storage place for our thinking

Where do your VISUAL IMAGES come from?

Fact Pocket

Memory
Pocket

Imagination
Pocket

g Suproy

Date: e, 206

Noma: 3
When | 1ead fhe story &m&y—mlm\r_ﬂke\{ __ thase o the

tringslsee ..
& [4

139 140
Imagine a Day — Sarah Thomson
Great book for Visualizing and IMAGINATION POCKET!!!

Tmagine a day...
_.when your wishes floar
On a puff of air
‘To summon back the blue

141 142

imagine a &ay...
+ . . when autumn is
a yellow canopy above you,
AT s corpetnt
a road you have never
vidden on before.

143

144

24



Visualize.. Draw.. Describe
Title: | Author:

The Power to

Question

The answers aren’t important really.....
What'’s important is-knowing all the
questions.

- The Changeling, Zilpha Keatly Snyder, 1970

145

QUESTION M.L.T.s

e Good readers ask questions BEFORE, DURING, and AFTER
they read!
Quick Questions — help clarify the what's

happening in the story (thinking stops once we
know the answer)
Deep Thinking Questions — help STRETCH our
thinking (thinking keeps going)
« Not all questions help you understand a story better.
Make sure your questions are connected to the main
idea of the story. BIBB it, Baby!

147

146

ﬁ' Questions

Quick Question Deep-Thinking Questions
Literal Inferential
Who? What? Where? Why? I’'m wondering...
When? How? helps stretch our thinking
helps to clarify the answer is NOT found in

°‘f’t“‘e"‘ . the text
often one correct answer answer comes from your

answer can be found thinking
directly in the t‘i"t not one correct answer
thinking “stops thinking “keeps going”

148

| am made of cells
1 | am made up of tiny things
called cells. You can see

Let’s try “quick” and
“deep-thinking”
questions with text!

One idea...

Cloud Questions — drifting away
from the text

Snorkelling Questions — surface
questions (literal)

Scuba Questions — diving deeper into
the text (inferential)

149

150



| am made of cells

| am made up of finy things

called cells, s

Let’s try “quick” and
“deep-thinking”
questions with text!

151 152
f i 4
“f\'\N ondez T, f . ae 8.
g 203y
Peing 3 SR - - _
“::“\0? \ .(’;a"}‘pﬁ i AR
- 4 TF we Could +ouch. the clous
Would it Start to rain? byw
153 154
“The Thinker” — by Auguste Rodin
L Y N :
Whad VAeuld it 100K 13K befjid
the word? By Gowy
Whluf is your "Thinking Pose"? I
155 156
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Deep Thinking Poses!

L wonder
s school?

157

158

B B

I Wond

Tana Hoban

159

160

Great book to promote DEEP THINKING Questions!

161

162
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What Are You Wondering?

Title:

W
¥,

Mr Bear & the Bear

Frapces Thomas « Ruth Brown

Before you read..

Code

While you read

After you read.

GO~ Nk oo™ Vo B s o e

NC SNk Compori” T e el ottt b e o bt
E o - T s vt

163

164

What are you wondering?

Mr Bear & the Bear

Frances Thomas . Ruth Brown

What are you wondering?

165 166
When the story stops, our
thinking keeps going!
»
What are you wondering now?
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In a dull, grey, endless place called Cementland, there lived a very
special boy. This boy had a singular wish: he wished to find a
treasure.
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READING POWER - QUESTIONING The POWer tO
Questions help us think and make us betier readers. All good
Infer
) =
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INFER M.IL.T.s

You already know how to INFER!

Remember: Good writers leave spaces for our thinking.
Inferring is when a reader notices the spaces and FILLS IN
what's missing

Use your BRAIN POCKETS to find your inferences!

Start your inferences with “Maybe...” or “I think..”

Best places in a story to infer: character traits, emoti
themes
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What are you inferring?
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Secret of
inferring:

Not all writers tell you

everything.
The best writers leave
spaces for our thinking.
QOur job, as a reader, is to
add our thinking to those
spaces.
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Inferring
Book Detective
Less inking means more / ’
thinking Pictures
<D
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Mastering the Art of Inferrin .
8 g Where do our inferences come from?
Step One:
Look and/or read the clues — what is THERE in the text or
illustrations
Step Two: - experiences
Think about what is NOT THERE. What did the author or - m{""”\es - knowledge
illustrator leave out that you are wondering about? ~
Step Three:
Make connections! Add your thinking (background
knowledge or your own experiences) to the clues to
infer what is NOT in the text.
. “ ” { ( W
Step Four: Add your “Maybe... (Q
¥ —
- ¥
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Inferring from Wordless or ALMOST Wordless
picture books

Inferring Poetry
@

Poem
| loved my friend
He went away from me

There's nothing more to say
The poem ends,
Soft as it began-

PDF of the book:

| loved my friend.

https://www.arv
L indguptatoys.co
m/arvindgupta/y
O-YZS-
caldecott.pdf

—Langston Hughes (1902-1967)

Chris Raschka

181 182

Oo.W.l. Is a prediction the same as an inference?
 Fact from the text...____| What are you wondering? | Inference... |

* person loved their friend . 100 gig the friend go? Maybe...

Prediction — a “level one” inference that is
verified by the time you finish the book.

* the friend went away *How long were they The friend is feeling very
friends for? S Ry T Thinking stops.
they were friends for a |
*Did they have a fight? long time and they had a
«Did the friend die? fight and now they aren’t
talking and his heart i s
« Did the friend move iy Inference — a “level two” — not verified but adds
away? ) ; meaning to the text.
The friend maybe died and
the other person feels lost H H H
eI, Thinking keeps going. @
goneness feels really big.
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The Power to

Transform TRANSFORM MITs

Transform is when a thought in your head gets “re-
arranged” because of something you read.

A transformed thought does not ERASE or REPLACE a
thought. It's the same thought only now it looks different

Transforming is when your thinking STRETCHES
Not all books are transforming but SOMETIMES, a book can
change the way we think or act.

Sometimes a book reaches
deep inside and shakes the Pay attention to your thinking when you read!

heart awake.
- Jean Little
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TRANSFORM...
What is a TRANSFORMER?

(a toy that starts our as a robot and then
changes into a car)

How does it change?
(move the pieces around —

re-arrange, re-organize

Once it’s been transformed, is it a different toy?

(No, it's the same toy, only now it looks
different)

TRANSFORMED THINKING...

“We all have ideas and thoughts in our heads
before we start reading. Sometimes while we're
reading, our thoughts get re-organized and re-
arranged. When weve finished reading, our
thoughts might look a little different because of
what we just read.”
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LEARNING UNDERSTANDING
Re-Tell Re-Think
N . 3 “So, I started to think a lot about wolf
Wolves are social vanl‘malsA T"{ €Y packs. How they do everything together
spend much of their time hunting, like hunting and eating and sleeping and
eating, sleeping and travelling in  they always seem to get along. So, then
packs. A wolf pack is an essential ! started thinking about humans and
part of a wolf’s survival.” how we don’t.always seem to get along
when we are in a group. Sometimes
people argue and maybe some might be
mean. And so | wondered how wolves
can do it but we can’t.”
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First thoughts about ...
(connection, visual image, feeling)
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STRETCH
—YOUR—
THINKING!

One Word Activity... "NORMAL"
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Re-visit out thinking

present

One Word Activity — "SMART”
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One Word Activity —*"STRONG”

Turn and talk...

Knew — New

Connection
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Comprehension

What are you thinking now about...

Please share....
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“If you are teaching and not learning,

You are not teaching.”

I;Z} - Frank McCourt
R
'y “Teacher Man”
A
p
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Thank you!

I hope that you ....

Have experienced a “shift in thinking” about
reading comprehension

Have something to take back to your district,
school or classroom that you can implement
this year

adrienne@readingpowergear.com
www.readingpowergear.com (blog link)
www.facebook.com/readingpowergear
@AdrienneGear
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